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ABSTRACT
Ika Istiana Dewi. 2017. “A STUDY ON TEACHING READING
COMPREHENSION OF NARRATIVE TEXT AT THE EIGHTH GRADE OF
MTS NEGERI SURAKARTA II IN 2016/2017 ACADEMIC YEAR”. Thesis.
Surakarta. English Eduation, Islamic Education and Teacher Training Faculty of
State Islamic Institute of Surakarta.
First Advisor : Dr. Imroatus Solikhah, M. Pd.
Second Advisor : Novianni Anggraini, S.Pd., M.Pd.
The Key words : Reading,Teaching, Narrative Text, Audiolingual Method
(ALM), Grammar Translation Method (GTM), Communicative language
Teaching (CLT).
The researcher is going to discuss the research problems as follows:
What are the methods used by the English teacher in teaching reading of narrative
texts at the eighth grade student of MTs Negeri Surakarta II ?, What are the
problems faced by the English teacher in teaching reading of narrative texts at the
eighth grade student of MTs Negeri Surakarta II?, How does the English teacher
solve the problems in teaching reading of narrative texts at the eighth grade
student of MTs Negeri Surakarta II?. The objectives of this research are (1) to
describe the method used by the teacher in teaching reading narrative text at the
eighth grade of MTs Negeri Surakarta II; (2) to describe what the problems faced
by the teacher (3) to describe how the teacher does solve problem in
implementation teaching reading comprehension of narrative text at the eighth
grade of MTs Negeri Surakarta II.
This research is a Descriptive qualitative research. The subject of
research was the students of class VIII A1 (Program Khusus) of MTs Negeri
Surakarta II in 2016/2017 academic year. There were 24 students only female.
The researcher collects the data by observing the English class and conducting
interview with the teacher. The data include syllabus, reading materials, field
notes and interview script. And the methods of collecting the data are observation,
interview, and documents.
The result of the research from the research finding and discussion, the
researcher draws the following conclusion. The first, the methods used by the
teacher in teaching reading narrative text at the eighth grade students of MTs
Negeri Surakarta II are Audio Lingual Method (ALM), Grammar Translation
Method (GTM), and Communicative Language Teaching (CLT). The second, the
problems faced by the teacher are; (1) the teacher finds difficulties in managing
the students in the class, (2) the students have low motivation in teaching-learning
English, (3) each student has different capability in receiving the material, and (4)
the teacher unfinished of the material in teaching English. The third, the problems
solving by the teacher are; (1) the teacher walks around the class in order that the
students listen to the explanation seriously, (2) give motivation by creating good
relationship between the teacher and students, (3) the teacher should explain the
material and gives a chance to the students to ask about the material that they do
not understand yet, and (4) the teacher changes the lost time in the past meeting to
explain the unfinished material in the next meeting.
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1CHAPTER I
INTRODUCTION
This chapter the researcher will present background of the study; the
limitation of the study; the problem statements; the objectives of the study; the
benefits of the study; previous study; and definition of the key terms.
A. Background of the Study
Language is used for communication by all people in the world. Language
is the system of sounds and words used by humans to express their thoughts
and feelings (AS Hornby, 1995: 662). It means that language is used to
communicate and convey meaning from one person to another. Language is
an important thing in order to communicate in the society because through
language people can express their wishes, feelings, and ideas. However, the
problem will appear when people from different countries with different
cultures and backgrounds meet and speak with different languages. Language
is an important goal to reflect the experiences, to share their feeling, to show
their idea, and to ask information from others. There are many languages in
the world, and one of them is English.
English language is a language used by many countries in the world. It is
used as the first, second, or foreign language. In Indonesia itself, English is
taught as foreign language. People can learn English well find it easier in
getting job. This is because, now days, companies need not only people who
have good ability in their fields but they also need those who have good
English. Achieving that privilege, more and more people are trying to learn
2English. Not only to accomplish that, remembering that English is the key to
open the door of international relation, the need of learning English will
always increase. In order to do that, the educational institution or school must
provide the right approaches to facilitate the need of learning English
effectively (Agustin, 2011:2).
Learning English is one of the activities done in many teaching learning.
English usually is learn and taught at elementary school, junior high school,
senior high school and the last university. English is important for students
and other people but, sometimes English becomes a problem for the students.
Learning English involves the four language skills; listening, speaking,
reading, and writing. Teachers should develop these four language skills in
order that their students could use the skills to communicate or express their
thoughts, feeling, and opinions in English. One of the skills in language that
cannot be separated from teaching English at junior high school is reading.
There is a confusing point to students and teachers of a universal definition of
term “reading”. We use this term every time, but to give the exact definition
of this term is not a simple matter. In fact, there is no definition that has been
accepted universally as there are many demands for varied types of reading.
According to Miller (1976) in Budiasih (2014:1), the term reading is used to
mean that process of communication of ideas from one person to another
through the medium of writing or printing. From the definition, reading texts
means transferring ideas to other persons. In the process of inferring the
ideas, the mental process of transferring goes through the reading process.
3Reading is one of the skills in learning English. It is defined as an
understanding a message conveyed by the writer through visual and non-
visual information. Smith (1971) in Fauziati (2002: 139) states that it is
important to learn reading since it  (1) helps us learn to think the new
language, (2) helps us build a better vocabulary, (3) makes us more
comfortable with written English, (4) can help us plan to study in English –
speaking country. The general meaning of reading itself is a process of
decoding messages in which reader needs his or her own experience and
knowledge efficiently. If students have prior knowledge of the topic or the
style of the text to be read, they should recall that knowledge of the topic and
use it to help them predict what might be in the text. This information might
also be of help later as they read.
Reading which belongs to receptive skill can be defined as a process
whereby one looks at and understands what has been written (William,
1999:2). It means that, when someone reads, he looks at something written
and tries to get the meaning to understand it. Reading also described as a
mental or cognitive process which involves a reader in trying to follow and
respond to a message from a writer, who is in distant space and time (Davies,
1995: 1). It means that reading activity connects the reader and the writer
although they are in different time and space.
Reading is also important to help the students to understand many tests
that are usually used to measure their ability such as mid-test and final test in
which most of questions are in the form of reading text. Besides, by reading
the students can get some information and knowledge. Through reading the
4students can meet and become familiar with the new grammar structures and
in the same time they can widen their vocabulary.
Besides, reading is essential skill for learners of English as a second
language. For most of these learners it is the most important skill to master in
order to ensure success not only in learning English, but also in learning any
content subjects in where reading is required. In short, with the strengthened
reading skill, learners will make greater progress and development in all other
areas of learning (Nunan, 2003: 69)
Reading comprehension is grasping and interpreting text meaning. While
reading entails a hierarchy of skills, comprehension is the ultimate objective.
Reading comprehension is the heart of reading evaluation in the most school.
Comprehension texts are instruments for assessing the ability of a reader to
understand the content of selection read. Teacher can build comprehension
tests by constructing various kinds of reading matter or by writing short
selections with follow-up questions on the facts or ideas given (Kennedy,
1981:282).
It is mostly gained by reading magazine, newspaper, short story, novel, etc
according to what they like. By reading those materials, the students can feel
relax and joyful since in this type of reading it just read what we want.
Reading then can be said as a means of studying and thinking as well as a
means of enjoying.
Teaching reading is one of language skills learned in junior high school to
understand and not only the content of it, but also the pronunciation and
intonation. There are many advantages that can be obtained through reading.
5By reading students can extract a lot of information and knowledge from
many textbooks, reference and related reading they read.
In Indonesia, English is also one of the lessons which is learned in the
class, and gives knowledge to the students about genre or type of text. The
genres are descriptive, narrative, recount, report, procedure, spoof, and news
item. In junior high school, narrative is one genre of text which is learned at
the eighth grade students. But, the students usually faced problem in reading
comprehension especially in narrative text because it must use past tense
which is complicated for them and they have the little vocabulary to
understanding the meaning of the text especially in reading narrative text.
Based on the observations and interviews are find in the field. Mrs.
Sunarni S.Pd is one of English teachers in eighth grade students. The teaching
learning process, she is creative and she usually gives exercise to the students
to improve their English ability. Based from information the English teacher
in MTs Negeri Surakarta II, there are many problem faced by the teacher in
teaching reading of narrative text, the teacher finds difficulties in managing
the students in the class,the students have low motivation in teaching-learning
English, each student has different capability in receiving the material, the
teacher has limited time. The teacher helps the students to make understand
when they read of narrative text with the different capability of students.
The researcher observed MTs Negeri Surakarta II, by following the
teaching learning process of English in the class VIII A1. The researcher
found that there were many students who paid attention when the teacher to
combine of many methods in teaching-learning process of reading narrative
6text are Audio Lingual Method(ALM), Grammar Translation Method (GTM),
and Communicative Language Teaching (CLT) used discussion technique.
The students worked on activities and made a group related to the lesson.
They can give a lot of feedback. According to Stern (1981) in Fauziati
(2009:132) explains that basically there are two types of Communicative
Language Teaching are one with linguistics approach and the other with
psychological or pedagogical approach. Within linguistic approach,
Communicative Language Teaching is a modification of Audio Lingual
Method. The ground of this approach is structural but the general contents of
the materials have been modified to cover semantics, sociolinguistics, and
pragmatics. On the contrary, within the psychological or pedagogical
approach, Communicative Language Teaching focuses more on the content
than on the form of language. In practice, this means that ideas and materials
are share, labor is divides, and everyone in the groups is reward.
In this research, the researcher chooses material to be an object of research
that is narrative text. It is because in the syllabus of eighth grade of Junior
High School in the second semester of MTs Negeri Surakarta II, there is
narrative text. Besides that, in the final examination of junior high school
almost of the questions is in the form of genres text. Some of the students got
difficulties in answering questions especially in narrative text.
Narrative text is a text focusing specific participants. A Narrative text tells
a story, A Narrative text is mainly used to entertain. Its social function is to
tell stories or past events, and entertain the reader. Narrative text has structure
as below: (1) Orientation is the part that introduces characters and/or sets the
7scene (when/where) or Orientation that is introducing the participants and
informing the time and the place.  (2) Evaluation is a stepping back to
evaluate the complication / the main character has overcomes his or her
problem. (3) Complication is the part when the main character faces a
problem or Complication that is describing the rising crises which the
participants have to do with. (4) Resolution is the part that tells how the
problem is resolved, for better or worse or Resolution that is showing the way
of participants to solve the crises, better or worse. (Zaida Nur, 2013:259).
Some of the objectives of teaching reading in junior high school are to
enable the students to get certain pieces of information, to tell stories about
the text and get the main idea both explicitly and implicitly. A good rule for
the teacher is let them read when they are ready to do so. To see the reading
comprehension of each student, the teacher is monitoring to the students’
progress. After knowing the students’ progress the teacher gives assessment.
Progress of the students can be seen after taken assessment. Here the teacher
gives feedback the student’s assessment. The important thing in evaluation,
the teacher has passing grade in teaching reading. From the assessment, the
teacher understands the ability each students so that the teachers knows the
problem during teaching learning process of reading and the teacher can
choose problems solving as soon as possible.
The teacher is not to tell the students what they should learn, but to help
them to select what they want to learn. The teacher becomes a facilitator of
learning of personal and social change by assisting the developing person at
those points where help is requested. Teacher should have at their fingertips a
8set of exercises, task or activities that they can use with their classes
whenever they may English needed. It is really pleasure and positive
experience to try various classroom activities because successful lessons
depend on the usage of a variety of teaching methods.
Based on the explanation above, the researcher wants to analyze deeper
about A STUDY ON TEACHING READING COMPREHENSION OF
NARRATIVE TEXT AT THE EIGHTH GRADE OF MTS NEGERI
SURAKARTA II IN 2016/2017 ACADEMIC YEAR
B. The Limitation of the Study
In order to focus the study, the researcher limits the problem as follows:
the methods used by the English teacher in teaching reading narrative text at
the eighth grade students of MTs Negeri Surakarta II in 2016/2017 academic
year, the problems faced and the problems solving by the English teacher of
MTs Negeri Surakarta II at the eighth grade in teaching reading narrative text
in 2016/2017 academic year. The researcher is interested in having a study on
the method of teaching reading narrative text at the eighth grade of MTs
Negeri Surakarta II. English teacher teaches of VIII A1 and VIII A2 class, the
researcher limits to do the research to English teacher of VIII A1 class as a
subject research. It is based on gave permission given by English teacher in
this school. The English teacher gave permission to the researcher to concern
when the English teacher was teaching reading narrative text in VIII A1 class.
The Students of PK (Program Khusus) classes are stereotyped to be quieter,
9more active and smart than the other class. It might help the researcher to
collect the data.
C. The Problem Statements
Based on the research background, the researcher is going to discuss the
research problems as follows:
1. What are the methods used by the English teacher in teaching reading
of narrative texts at the eighth grade student of MTs Negeri Surakarta
II ?
2. What are the problems faced by the English teacher in teaching
reading of narrative texts at the eighth grade  student of MTs Negeri
Surakarta II?
3. How does the English teacher solve the problems in teaching reading
of narrative texts at the eighth grade student of MTs Negeri Surakarta
II?
D. The Objectives of The Study
Based on the problem statements, the objectives of the study of this
research are:
1. To describe the methods used by the English teacher of MTs Negeri
Surakarta II at the eighth grade in teaching reading narrative text in
2016/2017 academic year.
2. To describe the problems faced by the eighth grade English teacher of
MTs Negeri Surakarta II in teaching reading narrative text in
2016/2017 academic year.
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3. To describe how the problems solving of the eighth grade English
teacher at MTs Negeri Surakarta II in teaching reading narrative text in
2016/2017 academic year.
E. The Benefits of The Study
The researcher hopes that the result of this research will be beneficial both
theoretically and practically:
1. Theoretically
a. This research might be useful for lecturer in giving additional input
and reference about the realization of teaching reading narrative
text to thestudents of  junior high school.
b. This research will be helpful for the students to understand
aboutreading narrative text.
2. Practically
From this study, it is expected that the results of the research can
give contribution to the improvement of the effective English teaching
learning process in general. The results of this research can be used by
teachers, students, lecturers, the readers, and other researcher.
a. Students
The researcher hopes that will be helpful the students to understand
the materials in learning narrative text and easy to read a narrative
texts.
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b. Teacher
This research might be useful to give the teacher knowledge about
teaching reading to students in junior high school, especially
narrative texts.
c. Lecturer
This research will be one of the references to teach the students
about reading narrative texts.
d. Other researcher
The research is used as the reference for those who want to conduct
a research ofteaching  reading of narrative texts.
e. The reader
The result will give the information to the readers in the way in
carrying out the information about teaching reading of narrative
texts.
F. Previous Study
Consist of observation the kinds of analysis in UMS library, the researcher
found of research report about teaching reading. There are some studies that
using the almost similar title to this research. The first is a research in her
study entitled A Descriptive Study on Teaching Listening at the First Year
Student of SMU Muhammadiyah 2 Surakarta; Purwaningtyas (UMS, 2005)
focuses the English teaching-learning process on the first year. The purpose
of this research is to know the implementation of teaching listening at the first
year of SMU Muhammadiyah 2 Surakarta. The data are taken from all
12
elements of teaching-learning process committed by the teacher and the
students and the other sources such as books, student’s worksheet, lesson
plan, etc. The method of collecting data is descriptive method by employing
interview, observation and documentation. This research is descriptive
qualitative which does not include any calculation or statistic procedure.
The result of the research is the implementation of teaching listening is
divided into two main sections; (1) Teacher activity consists of all
preparations of the teacher in teaching listening, and (2) The elements of
listening course. The problems of teaching listening are about the less of the
materials that can influence teaching learning process. Vocabulary or
unfamiliar words and the level of difficulty of listening skills cause boring to
the student in joining listening activity. Based on the data, the portation of
teaching listening is enough because the listening activity will be integrated
with other English skills.
The second is a research entitled A Descriptive Study On Teaching
Reading of Descriptive Text at The First Year Student of SMK Negeri 1
Banyudono Boyolali in 2009/2010 Academic Year conducted by Gunawan
(2011) from FKIP UMS. This research aims at describing the method used by
the teacher in teaching reading descriptive text at the first year students of
SMK N 1 Banyodono Boyolali, to know the problem faced by the teacher and
to know the strategis implemented by the teacher to overcome the problems.
This research is a descriptive qualitative research. The researcher collects the
data by observing the English class and conducting interview with the
teacher. The data include syllabus, reading materials, field notes, and
13
interview script. And the methods of collecting the data are observation,
interview, and document. From the research finding, and discussion, the
researcher draws the conclusion. First, the methods used by the teacher in
teaching reading descriptive text at the first year students of SMK N 1
Banyudono Boyolali are Audio Lingual Method (ALM) and Grammar
Translation Method (GTM). Second, the problems faced by the teacher are;
(1) the teacher finds difficulties in managing the students in the class, (2) the
students have low motivation in learning English, (3) each student has
different capability in receiving the material, and (4) the teacher has limited
time in teaching English. Third, the strategies to overcome the problems are;
(1) the teacher walks around the class in order that the students listen to the
explanation seriously, (2) the teacher gives motivation by creating good
relationship between teacher and students, (3) the teacher should explain the
material and give a chance to the students to ask about the material that they
do not understand yet, and (4) the teacher changes the loss time in the past
meeting to explain the unfinished material in the next meeting.
The difference of that research and this research is the research of
Purwaningyas focused on teaching listening, while this research focused on
teaching reading narrative text.
Based on previous researcher above, this research is original because the
researcher aims to study about A Study on Teaching Reading Comprehension
of Narrative Text at the Eighth Grade of MTs Negeri Surakarta II in
2016/2017 Academic Year.
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G. Definition of the key Terms
The definitions of the key terms in this research are as the followings:
1. Reading
According to Miller (1976) in Budiasih (2014:1), the term reading
is used to mean that process of communication of ideas from one
person to another through the medium of writing or printing. From the
definition, reading texts means transferring ideas to other persons. In
the process of inferring the ideas, the mental process of transferring
goes through the readning process.
2. Teaching
According to Brown (1994:7), says that teaching is guiding and
facilitating learning, enabling the learner to learn, setting the condition
for learning.
3. Narrative Text
According to (Zaida Nur, 2013:259) Narrative text is a text
focusing specific participants. A Narrative text tells a story, A
Narrative text is mainly used to entertain. Its social function is to tell
stories or past events, and entertain the reader.
4. Audio Lingual Method
According to Rivers (1964:19-22) in Fauziati (2009:57-58), Based
on the theories of learning and of language the proponents of
Audiolingual Method proposed a number of foreign language learning
principles.
15
5. Grammar Translation Method
According to Latin and Greek in Fauziati (2009:25), are known as
“dead” language, based on the fact that people no longer speak them
for the purpose of interactive communication. Yet they are still
acknowledged as important languages to learn (especially Latin) for
the purpose of gaining access to classical literature, and up until fairly
recently, for the kinds of grammar training that led to the mental
dexterity/skill considered so important in any higher education study
stream.
6. Communicative Language Teaching
According to Stern (1981) in Fauziati (2009:132) explains that
basically there are two types of Communicative Language Teaching
are one with linguistics approach and the other with psychological or
pedagogical approach. Within linguistic approach, Communicative
Language Teaching is a modification of Audio Lingual Method. The
ground of this approach is structural but the general contents of the
materials have been modified to cover semantics, sociolinguistics, and
pragmatics. On the contrary, within the psychological or pedagogical
approach, Communicative Language Teaching focuses more on the
content than on the form of language. Communicative Language
Teaching is to develop communicative competence. Language
learning not merely acquiring the knowledge of the grammatical rules
but also the ability to use language to communicate.
16
CHAPTER II
THEORETICAL REVIEW
This chapter will present, the theoretical review which relevant to the research
objective. It is important for the researcher and the readers to know about the
meaning of this research in order to make the researcher easy in describe teaching
narrative text on reading skill. The first point consist of the definitions of reading,
reading comprehension, the purpose and ways of reading, reading technique, the
processes of reading, and teaching reading. The second point consists of the social
function of narrative text, generic structure of narrative text, language feature of
narrative text.
A. Review on Reading Comprehension
1. The definitions of Reading
Reading is one of language skills that should be learned by English
learner. It is more than just referring to the activity of pronouncing the
printed material or following each line of written page. It involves
various and mix activities. Aebersold and Field (1997:15) say that
reading is what happens when people look at a text and assign meaning
to the written symbols in that text. Further, the text and the reader are two
physical entities necessary for the reading process to begin. While,
Wallace (1992:4) adds that reading is interpreting, this means reacting to
a written text as a piece of communication.
Reading is very important activity in human’s life. This is due to
the fact that people mostly get knowledge and information through
17
reading. In this globalization era, every aspect of human’s life develops
faster and faster, it becomes more essential since the development is
recorded and issued through media including printed media. Reading in
second language learning is one important skill because by reading
someone will enlarge and increase his or her knowledge. Reading can also
improve their vocabulary.
Many definition of reading have been proposed by hundreds of
linguistic and scientist. The followings are the definition of reading
proposed by some experts. According to Eddie C Kennedy (1981:5)
reading is the ability of an individual to recognize a visual form, associate
the form with a sound and meanings acquired in the past, and on the basis
of past experience, understand, and interpret its meaning.
According to Catherine Wallace (1992:4) reading as interpreting
means reacting to a written text as a piece of communication. In other
words, we assume some communicative intent on the writer’s part which
the reader has some purposes in attempting to understand. According to
Zelda R Maggart and Miles V. Zintz (1990:7), reading is the process by
which readers bring to lines of print the necessary understanding out of
their background of experience so that they can construct new concepts,
reinforce old concepts, or adjust previous thinking to fit a new idea.
According to Florence Davis (1995:1) reading is a mental or
cognitive process that involves a reader in trying to follow and respond to
a message from writer who is distant in space and time. Another expert,
Grellet says that reading is a constant process of guessing and what one
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brings to the text is often more important than what one finds in it (Grellet,
1998:7). It means that reading just not only understand a printed material
but also needs background knowledge on the field of the text.
According to Miller (1976) in Budiasih (2014:1), the term reading
is used to mean that process of communication of ideas from one person to
another through the medium of writing or printing. From the definition,
reading texts means transferring ideas to other persons. In the process of
inferring the ideas, the mental process of transferring goes through the
readning process.
Based on the theories above, it can conclude that reading is a
complex activity and reading is a process to get or understand ideas, which
are symbolized by a written or printed language as a piece of
communication. Reading as interpreting means reacting to a written text as
a piece of communication.
2. Definitions of Comprehension
The objective of all readers is comprehension (Burns, 1984: 148).
It was supported by Pang and Friends (2003: 14), who state that
comprehension is an active process in the construction of meaning.
Comprehension is the process of deriving meaning from connected text. It
involves word knowledge (vocabulary) as well as thinking and reasoning.
Therefore, comprehension is not a passive process, but an active one. The
reader actively engages with the text to construct meaning. The active
engagement includes making use of prior knowledge. It involves drawing
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inferences from the words and expressions that a writer uses to
communicate information, ideas and viewpoints.
Comprehension is the process simultaneously extracting and
constructing meaning through interaction and involvement with written
language. It is clearer that comprehension is a process to get deeper
purpose of a text. If we have read a text using comprehension process, we
will get more detail knowledge that still in general (Snow, 2002: 11).
From the explanation above, the researcher concludes that
comprehension is thinking deeply about what they have read. Thus, the
reader could guess, interpret, and predict the text, then conclude the
meaning of the text. Through comprehension, the reader did know what
they read and they could grasp the meaning and significance of something
they read.
3. Definitions of Reading Comprehension
Reading is a receptive language process. It is about understanding
written texts. It is a complex activity that involves both perception and
thought. Reading consists of two related processes: word recognation and
comprehension. Word recognation refers to the process of perceiving how
written symbols correspond to one’s spoken language. Comprehension is
the process of making sense of words, sentences and connected text.
Readers typically make use of background knowledge, vocabulary,
grammatical knowledge, experience with text and other strategies to help
them understand written text.
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Reading as one of language skills is a process that involves reader,
text, and interaction between reader and text. Reading cannot be separated
from the knowledge readers bring to a text in understanding reading
namely schema and strategies, because in the process of decoding written
symbols to assign meaning, what writer means may be different from what
reader gets. Furthermore, the meaning that of other readers that read the
same text. This variation occurs because of influences on the reader by
family, community, and cultural environment and because of individual
different in motivation, aptitude, and other personal characteristics
(Aebersold and Field, 1997:15).
Reading cannot be separated from comprehension, because in
understanding and interpreting the written symbols, one must comprehend
text. Comprehension is the mind act or power understanding, the ability to
understand (Hornby, 2000:174). Therefore reading comprehension means
understanding what has been read. It is an active process that depends not
only on comprehension skills, but also on the readers’ experiences and
prior knowledge.
Reading comprehension can be defined as a thought process
through which readers become aware of idea, understand it in terms of
their experiential background, and interpret it in relation to their own needs
and purpose (Kennedy, 1981:192). Reading with comprehension means
constructing meaning from what is being perceived in writing. There is
interaction between the reader and author. According to Bloomfield’s
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taxonomy, there is a level of cognitive domain namely comprehension that
is being communicated.
Reading comprehension can be defined as the understanding,
evaluating, and utilizing of information and idea gained through and
interaction between the reader and the author (Smith, Nile et al 1980:197).
In line with the definition, Howell, Fox and more head (1993:182) write
that reading comprehension is an interactive process through which the
reader uses code, context analysis, prior knowledge, vocabulary and
language along with executive control strategies.
In other word, reading comprehension is a process of
understanding and relating what have been read with the background of
their experiential. Smith and Robinson (1980) state that reading
comprehension is the understanding, evaluating, and utilizing of
information and idea gained through an interaction between the readers
and the author. It means that reading comprehension is the process of
understanding what the researcher means by the reader.
Grellet (1998:182) states that reading comprehension means
understanding a written text to extract the required information from it as
efficiently as possible. In the other world, reading comprehension is a way
to find the information which is needed by reader. Next, Harris & Hodges
(1995:207) define that comprehension as “intentional thinking during
which meaning is constructed through interactions between text and
reader”. Reading cannot be separated from comprehension, because in
understanding and interpreting the written symbols, one must comprehend
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text. Comprehension is the mind act or power understanding, the ability to
understand (Hornby, 2000:174).
Based on the explanation above, it can be said that reading
comprehension is the process of understanding, interpreting, and finding
the information in a text that related to the background knowledge or
experiential of the reader.
4. Levels of Reading Comprehension
According to Karlin (1971) in Budiasih (2014:12)  There are
actually three main levels or strands of comprehension-literal, interpretive
and critical comprehension.
a. The first level, literal comprehension is the most obvious.
Comprehension at this level involves surface meanings. At this level,
teachers can ask students to find information and ideas that are
explicitly stated in the text. In addition, it is also appropriate to test
vocabulary. Karlin (1971) stated, “being able to read for literal
meanings is stated ideas is influenced by one’s mastery of word
meanings in context.”
b. The second level or strand is interpretive or referential comprehension.
At this level, students go beyond what is said and read for deeper
meanings. They must be able to read critically and analyze carefully
what they have read. Students need to be able to see relationships
among ideas, for example how ideas go together and also see the
implied meanings of these ideas. It is also obvious that before our
students can do this, they have to first understand the ideas that are
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stated (literal comprehension). Interpretive or referential comprehension
includes thinking processes such as drawing conclusions, making
generalizations and predicting outcomes. At this level, teachers can ask
more challenging questions such as asking students to do the following:
1) Re-arrange the ideas or topics discussed in the text.
2) Explain the author’s purpose of writing the text.
3) Summarize the main idea when this is not explicitly stated in the
text.
4) Select conclusions which can be deduced from the text they have
read.
c. The third level of comprehension is critical reading whereby ideas and
information are evaluated. Critical evaluation occurs only after our
students have understood the ideas and information that the writer hs
presented. At this level, students can be tested on the following skills:
The ability to differentiate between facts and opinions, The ability to
recognize persuasive statements, The ability to judge the accuracy of
the information given in the text.
5. The Purpose and Ways of Reading
When people read, they read for a purpose. Purpose determines
how people read a text. According to Wallace C (1992:6), there are three
purpose of reading:
a. Reading for survival
We might call some kinds of reading in response to our
environment ‘reading for survivor’. Indeed some reading is almost
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literally a matter of life and death, or example a ‘stop’ sign for
motorist. Survival reading serves immediate needs or wishes. Obvious
examples are ‘ladies’, ‘gentleman’, and ‘exit’.
b. Reading for learning
As well as a means of finding out information on a strictly
utilitarian basis. reading for survival-reading serves the wider role of
extending our general knowledge of the word. Much day to day
reading is for this purpose of learning. Moreover, we may want not so
much to learn something new as to remind ourselves about half-known
facts or vaguely formulated opinion.
One might expert reading for learning to be exclusively school
related. In fact, while a good deal of reading to support learning clearly
takes place in academic context. There are also many kinds of reading
activities sanctioned and supported by educational institution, which
arguably have little to do with acquiring facts or opinion.
The function of some of these activities is what Goodman (1984)
called ‘ritualistic’. One example of this would be those situations when
readers read aloud a text either individually to the teacher or to the
whole class with, as many become evident on questioning, little
understanding of its content. Particularly, where English is being
learned as a second or foreign language, ‘languages practice’ may take
the form of ‘reading round the classes. This kind of reading might be
said to have a display’, function rather than offering evidence of
learning reflection.
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c. Reading for pleasure
This point may be lost in school where literature, originally written
primarily to offer enjoyment, is required reading for examinations.
Educational practices tend to neglect the pleasure principle, producing
young learners of the kind quoted by Clark (1976) who, although
already a fluent reader, expressed the view that the purpose of learning
to read was so that you can stop’! Moreover, if reader do not read for
pleasure in their mother tongue, they are very unlikely to do so in the
second or foreign language. An important think on reading for pleasure
in any language is fluency. This can create a vicious circle. Unless a
reader gains fluency, that is speed and ease of reading, the reading of
any language is fluency. This can create a vicious circle. Unless a
reader gains fluency, that is speed and ease of reading, the reading of
any material for whatever purpose is likely to be tedious. This, in turn,
decreases motivation to read anything other than essential ‘survival’
material –the minimum required to function in school or the work-
place –and fluency never gets a chance to develop.
6. Reading Technique
Reading technique plays an important role in understanding
reading material. According to Grellet (1981) in Budiasih (2014:28) the
main ways of reading as follows:
a. Skimming
Skimming is the technique of rapid reading designed to identify the
major ideas and relationships discussed in an article. Skimming is
26
therefore a more complete activity which needs an overall view of the
texts and implies a definite reading competence. Skimming is reading
quickly running one’s eyes over a text to get the gist of it. The purpose
of skimming is simply to see what a text is about.
b. Scanning
Scanning means reading quickly going through a text to find a
particular piece of information. This is a technique used to locate and
utilize specific facts or ideas related to a predetermined goal. When
scanning, we only try to locate specific information and often we do
not follow the linearity of the passage. Scanning occurs when a reader
goes through a text very quickly in order to find a particular point of
information.
c. Extensive reading
Extensive reading is longer texts, usually for one’s own pleasure.
This is a fluency activity. It mainly involves global understanding. In
this type, students are usually given more freedom to choose reading
materials that interest them. The text is always to be read for
comprehension of main ideas,not for every detail of words.
d. Intensive reading
Intensive reading is reading shorter texts, to extract specific
information. This is more an accuracy activity involving reading for
details.
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7. Definition of Teaching  Reading
Teaching is the process of transferring knowledge, making the
students understand about what they learn, and helping the student
difficulty in learning process. According to Brown (1994:7), says that
teaching is guiding and facilitating learning, enabling the learner to learn,
setting the condition for learning. Teaching may be defined as showing or
helping someone to learn how to do something, giving instructions,
guiding in the study of something, providing with the knowledge, causing
to know or understand.
In teaching a language, especially teaching English, reading skill
cannot be separated from other skills such as writing, speaking, and
listening. According to White (1997:4), integration of skills is a feature of
current practice in English language teaching. It means that the integration
of skill is needed in English teaching and learning.
The four skills are needed to process the information. When
mastering reading skill, it means mastering other skills because four basic
skills of language learning are influencing each others. It can be seen from
an example when the teacher asks the students to answer questions based
on the text they read, it means that they learn about writing skill. When
teacher asks the students to read aloud a text for example, it means that
they learn about speaking skill. When the teacher asks the students to
listen their friend who reads a text, it means that they learn about listening
skill. Listening and reading involve receiving message, so that they are
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referred to receptive skills. Speaking and writing involve language
production, so they are referred to as productive skills.
Besides giving a text to the students, teaching reading should also
make students to aware with reading skill. It is important to teach English
reading because many students who have low motivation and it impact to
their scores become low too. In this case, the teacher can be the factors that
make this condition because of the teacher have poor technique in
presenting and carrying out reading activities may appear. So the teacher
should master some techniques motivating students by choosing
appropriate technique, selecting appropriate materials, and giving up-to-
date technique and material.
According to Byrnes in Fauziati (2012: 4) mentions that there are
three stages in reading activities in the classroom as described below:
a. Pre-reading
Pre-reading activities are used to prepare students for reading. The
activities during pre-reading may serve as preparation in several ways,
namely: to asses students’ background knowledge of the topic and
linguistic content of the text; to give students the background
knowledge that the students process; to clarify any cultural information
which may be necessary to comprehend the passage; to make students
aware of the type of text they will be reading and purpose (s) for
reading; and to provide opportunities for group or collaborative work
and for class discussion activities.
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b. While-reading
While- reading to match the activities to the purpose for reading. In
while-reading activities, students check their comprehension as they
read. The purpose for reading determines the appropriate type and
level of comprehension.
c. Post-reading
Post-reading activities function as a closing mark for reading class.
The following are advisable activities for post-reading:
1) Answering questions to show comprehension of message to
multiple-choice or true/false question.
2) Students are given several possible summary-sentences and
asked to say which of them fits to the text.
3) Writing as a follow up to reading-activities related to
passages. We can also students to write a summary with
several guided questions.
4) Speaking as follow up to reading activities, for examples;
debate, interview, discussion, role-play, etc, associated with
the passage they have read.
8. The Principles of Teaching Reading
Harmer (1998:70) suggests four principles in teaching reading.
They are:
a. Reading is not a passive skill
The teacher should motivate the students to be active in
reading. The teacher can ask the students to guess what the word
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mean, see the picture and understand the arguments. Then work out
in order that they do not forget it quickly.
b. The students need to be engaged with what they are reading.
The students who are not engaged with the reading text and
not actively interested in what they are doing will not get benefit
from it. Hence, the teacher selects an interesting topic.
c. The students should be encouraged to respond to the context of a
reading text, not just to the language.
In studying reading text the students not only study the
number of paragraph but also the meaning and the message of the
text. The teacher must give the students a chance to respond to that
message of the text.
d. Prediction is a major factor in reading
When the students read texts, they often look at hints, such
as the content or book covers, photographs, and headline. These
hints are useful for the students to predict what they are going to
read. The teacher should give the students “hints” so that they can
predict what is coming.
B. The Theories of Methods
1. The Theories of Audiolingual Method (ALM)
a. The Definition of Audiolingual Method (ALM)
According to Richard and Rodgers (1999:44) in Fauziati
(2009:53), Audiolingual Method that a more reasonable goal for a
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foreign language course would be a reading knowledge of a foreign
language. The Audiolingual Method is a style of teaching foreign
languages. It is based on behaviorist theory, which processes that
certain traits of living things, and in this case humans, could be
trained through a system of reinforcement correct use of a trait
would receive positive feedback while incorrect use of that trait
would receive negative feedback.
b. The Principles of Audiolingual Method (ALM)
According to Rivers (1964:19-22) in Fauziati (2009:57-58), Based
on the theories of learning and of language the proponents of
Audiolingual Method proposed a number of foreign language
learning principles. These principles have become the psychological
foundation of Audiolingual method and shaped its methodological
practices. The basic principles of Audiolingual Method are as
follows:
1) Foreign language learning is basically a process of mechanical
habit formation.
2) Language skills are learned more effectively if the items to be
learned in the target language are presented in spoken form before
they are seen in written form.
3) Analogy provides a better foundation for language learning than
analysis.
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4) The meanings the words of a language have for the native speaker
can be learned only in linguistics and cultural context and not in
isolation.
c. The Teaching Reading Procedures of Audiolingual Method
(ALM)
According to Larsen-Freeman (1986:32-39) in Fauziati (2009:62-
67), Here is a typical procedure in an audiolingual course:
1) Students hear a model dialogue.
2) Students repeat each line of the dialogue
3) Certain key words or phrases may be changed in the dialogue.
4) Key structures from the dialogue serve as the basis for pattern
drills of different kinds.
5) The students practice substitutions in the pattern drills.
2. The Theories of Grammar Translation Method (GTM)
a. The Definition of Grammar Translation Method (GTM)
According to Latin and Greek in Fauziati (2009:25), are known as
“dead” language, based on the fact that people no longer speak them
for the purpose of interactive communication. Yet they are still
acknowledged as important languages to learn (especially Latin) for
the purpose of gaining access to classical literature, and up until fairly
recently, for the kinds of grammar training that led to the mental
dexterity/skill considered so important in any higher education study
stream.
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Based on the definition of Grammar Translation Method above, the
writer concludes that Grammar Translation Method of learning how
to read classical Latin texts, understanding the fundamentals of
grammar and translation, and gaining insights into some important
foreign influences or the classical method.
b. The Principles of Grammar Translation Method (GTM)
According to Richards and Rodgers (1993:3-4) in Fauziati
(2009:27-28) mention the principles of Grammar Translation Method
as follows:
1) The goal of foreign language study is to learn a language in
order to read its literature.
2)  Vocabulary and grammar are emphasized.
3) Vocabulary selection is based solely on the reading texts used, and
words are taught through bilingual word lists,dictionary study,
and memorization.
4) The sentence is the basic unit of teaching and language practice.
5) Accuracy is emphasized.
6) Grammar is taught deductively.
7) The student’s native language is the medium of instruction.
c. The Characteristics of Grammar Translation Method (GTM)
According to Prator and Celce Murcia (1979:3) and Celce-Murcia
(2004:6) in Fauziati (2009:28) outline the characteristics of Grammar
Translation method as follows:
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1) Classes are taught in the mother tongue, with little active use of
the target language.
2) Focus on elaborate explanations of grammatical parsing (i.e. the
form and inflection of words)
3) Reading of difficult classical texts is begun early.
4) Much vocabulary is taught in the form of lists of isolated words.
5) A typical exercise is to translate sentences from the target
language into the mother tongue and vice versa.
6) Little attention is paid to the content of texts, which are treated as
exercises in grammatical analysis.
7) Little or no attention is given to pronunciation.
d. The Teaching Reading Techniques Grammar Translation
Method (GTM)
In general techniques of teaching using Grammar Translation
Method are described by (Allen,1983; Larsen-Freeman,1986; Richard
and Rodgers, 1993) in Fauziati (2009:28-30)
1) The Roles of the Teacher and the Student.
2) Translation of a Literary Passage as the Main Classroom Activity.
3) Reading Comprehension Activity.
4) Vocabulary Activity.
5) Grammar Activity.
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3. The Theories of Communicative Language Teaching (CLT)
a. The Definition of Communicative Language Teaching (CLT)
According to Stern (1981) in Fauziati (2009:132) explains that
basically there are two types of Communicative Language Teaching
are one with linguistics approach and the other with psychological or
pedagogical approach. Within linguistic approach, Communicative
Language Teaching is a modification of Audio Lingual Method. The
ground of this approach is structural but the general contents of the
materials have been modified to cover semantics, sociolinguistics,
and pragmatics. On the contrary, within the psychological or
pedagogical approach, Communicative Language Teaching focuses
more on the content than on the form of language. Communicative
Language Teaching is to develop communicative competence.
Language learning not merely acquiring the knowledge of the
grammatical rules but also the ability to use language to
communicate.
b. The Domains of Communicative Language Teaching (CLT)
Based on Hymes’s concepts, Michael Canale (1983:43) in Fauziati
(2009:137-139) has proposed communicative competence which
includes four domains of knowledge and skills as follows:
1) Grammatical competence or linguistic competence which refers
to the ability to use the language correctly, how well a person has
learned features and rules of the language.
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2) Sociolinguistic competence which refers to the learner’s ability to
use language correctly in specific social situation, for example,
using proper language forms at a job interview.
3) Discourse competence which refers to the learner’s ability to use
the new language in spoken and written discourse.
4) Strategic competence which refers to strategies for effective
communication when the learner’s vocabulary proves inadequate
for the job.
c. Types of learning techniques and activities of CLT Method
Communicative Language Teaching uses almost any activity that
engages learners in authentic communication. According to
Littlewood (1981:86) in Fauziati (2009:145-146) as follows:
1) Functional communication activities: ones aimed at developing
certain language skills and function, but which involve
communication.
2) Social interaction activities, such as conversation and discussion
sessions, dialogues language games and role plays.
d. The Teaching Reading Procedure of Communicative Language
Teaching (CLT)
It is difficult to summarize the procedure in communicative classes
because of the wide variety of activities used. Below is the guidelines
for classroom procedures by Finocchiaro and Brumfit (1983:107-108)
in Fauziati (2009:144-145) for teaching the beginners:
1) Presentation of a brief dialog or several mini dialogs.
37
2) Oral practice of each utterance of the dialog
3) Question and answers based on the dialog
4) Question and answers related to the students’ personal
experiences but centered on the dialog theme.
5) Study one of the basic communicative expressions in the dialog
6) Learner discovery of generalizations or rules underlying the
functional expression or structure.
7) Oral recognition, interpretative activities
8) Oral production activities
9) Copying of the dialogs or mini dialogs or modules if they are not
in the class text.
10) Sampling of the written homework assignment, if given
11) Evaluation of learning (oral only)
C. The Notion of Narrative Text
Narrative is one of genre of any text. Here, the researcher divides it into
some parts which explain about characteristics of narrative text.
1. The definition of Narrative Text
According to (Zaida Nur, 2013:259) Narrative text is a text focusing
specific participants. A Narrative text tells a story, A Narrative text is
mainly used to entertain. Its social function is to tell stories or past events,
and entertain the reader.
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2. Social Function of Narrative Text
According to Rudi Hartono (2005:6) The social function of narrative is
to entertain to amuse, entertain and to deal with actual or various in different
ways. Linda Gerot and Eignell (1994: 204) in Bachtiar (2015:36) say that
the function of narrative text is to amuse entertain and to deal with actual or
vicarious experience in different ways. Narrative deals with problematic
events which lead to a crisis or tuning point of some kind, which in turn
finds a resolution.
It means that narrative text has functioned to entertain or to amuse the
reader and to deal with actual or imaginative experience in different ways
which shows by problem and resolution as the way o solve the problem and
resolution as the way to solves problem before.
According to Djuharie (2007:41), a narrative text is a text focusing
specific participants. Its social function is to tell stories or past events, and
entertain the reader.
3. Generic Structure of Narrative Text
According to (Zaida Nur, 2013:259) Narrative text has structure as
below:
a. Orientation is the part that introduces characters and/or sets the scene
(when/where) or Orientation that is introducing the participants and
informing the time and the place.
b. Evaluation is a stepping back to evaluate the complication / the main
character has overcomes his or her problem.
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c. Complication is the part when the main character faces a problem or
Complication  that is describing the rising crises which the participants
have to do with.
d. Resolution is the part that tells how the problem is resolved, for better or
worse or Resolution that is showing the way of participants to solve the
crises, better or worse.
4. Types of Narrative Text
a. Legend
Legend is a narrative of human actions that are perceived both by
teller and listeners to take place within human history. Typically, a
legend is a short, traditional and historicized narrative performed in a
conversational mode. Some define legend as folktale. The examples of
legend in narrative text are:
1) Ali Baba
2) Telaga Warna
3) The Story of Toba Lake
4) Golden Eggs
b. Fairy Tale
Fairy tale is an English language term for a type of short narrative
corresponding to the French phrase “conte de fee”. A fairy tale typically
features such folkloric characters as fairies, goblins, elves, trolls,
dwarves, giants or gnomes, and usually magic or enchantments. The
examples of fairy tale in narrative text are:
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1) Cinderella
2) Pinocchio
3) Beauty and The Beast
4) The story of Rapunzel
5) Snow white
c. Fable
Fable is a short allegorical narrative making a moral point,
traditional by means of animal characters that speak and act like human
beings. The examples of fable in narrative text are:
1) The Grasshopper and the Ants
2) The Monkeys and the Cap Seller
3) The Lion and the Hare
4) Mousedeer and Tiger
41
CHAPTER III
RESEARCH METHODOLOGY
This chapter describes research methodology. The discussion in this
chapter is presented the design of research, setting of the study, research subject,
data and source of the data, the technique of collecting data, techniques of
analyzing data, and trustworthiness of the data.
A. Design of Research
In this research, the researcher used a descriptive-qualitative method.
Dornyei (2008:24) in Fauziati (2009:241) In general qualitative research
suggests just the opposite of quantitative research. It often involves “data
collection procedures that result primarily in open-ended, non-numerical data
which is then analyzed primarily by non-statistical methods”. Qualitative
research uses no statistical analysis. Descriptive qualitative research involves
describes reading teaching-learning process at MTs Negeri Surakarta II and
interpreting events, conditions or situations of the subject. Meanwhile,
descriptive qualitative is a design of research based on a paradigm that has
some characteristics. Firstly, the realities are multiple and holistic. Secondly,
the knower and known are interactive and inseparable. Thirdly, hypothesis is
bounded by time and context. Fourthly, the causes and effect are impossible
to be distinguished. Fifthly, the inquiry is value-bound (Lincoln and Guba,
1985: 37).
Based on the explanation above, the researcher used the descriptive-
qualitative design in the form of naturalistic inquiry. The researcher focused
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on the description on teaching narrative text on reading skill at junior high
school.
According to Seliner and Shomany (1989), descriptive research involves a
collection of techniques used to specify, delineate or describe naturally
occurring phenomena without experimental manipulation. Elliot and
Kratochwill (1999: 34) states that descriptive study is a research in which the
investigator examines and reports things the way they are in an effort to
understand and explain them. That is why the research is based on descriptive
qualitative. Descriptive qualitative research is a method chosen when straight
descriptive of phenomena are desired.
Descriptive research will aim to provide as accurate account as possible of
what current practice is: how learners to learn, how Teacher do teach, what
classroom do look like, at a particular moment in particular place (Brumfit
and Mitchelle, 1995:11).
B. Research Setting
1. Place of Research
This research was conducted at MTs Negeri Surakarta II which is
located in Jl. Transito, Suronalan, Pajang, Laweyan, Surakarta. The
atmosphere in MTs Negeri Surakarta II is quite comfortable and not too
crowded because of the location MTs Negeri Surakarta II is some
distance from the highway. Therefore students can study in peace without
being disturbed by vehicular traffic which can make noises and lead to
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student learning impaired concentration. Many students come from
Surakarta and the surrounding areas of MTs Negeri Surakarta II.
The student goes to school by bicycles and some of them are using
public transport such as city buses. MTs Negeri Surakarta II is easily
reached from the highway. It is located about 50 meters from the
highway. There are 34 classrooms for students which are divided into
two types namely regular and special program (PK), consisting of
seventh grade which is divided into 10 classes in that VII A1, VII A2,
VII A3, VII A4, VII A5, VII B, VII C, VII D, VII E, VII F regular. And
then the eighth grade which is divided into 13 classes namely VIII A1,
VIII A2, VIII A3, VIII A4, VIII A5, VIII B, VIII C, VIII D, VIII E, VIII
F, VIII G, VIII H, VIII I regular. The last, the ninth grade consists of 11
classes: they are IX A1, IX A2, IX A3, IX B, VIII C, VIII D, VIII E,
VIII F, VIII G, VIII H, VIII I regular.
2. Time of Research
This research is conducted in the second semester of academic year
2016/2017 in January to March 2017. The researcher observed teaching
of narrative text on reading skill to the eighth grade students of MTs
Negeri Surakarta II by asking the teacher, observing the teaching learning
activities in the classroom and analyzing the syllabus and lesson plan that
have made by the Teacher. The researcher conducted the research from
February 2017.
The time of research was taken on February 2015-March 2017; this
is the schedule of research:
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No. Activity Time
1. Pre-Research February 2015
2. Preparing proposal thesis March-April 2015
3. Conducting proposal examination Juni 2015
4. Conducting the Research January-March 2017
5. Analyzing the Result March-May 2017
C. Subject of The Research
From the total number of the eighth grade which is divided into 13
classes namely VIII A1, VIII A2, VIII A3, VIII A4, VIII A5, VIII B,
VIII C, VIII D, VIII E, VIII F, VIII G, VIII H, VIII I regular in MTs
Negeri Surakarta II the subject used in this research is the English teacher
of VIII A1 class of MTs Negeri Surakarta II in the 2016/2017 academic
year.
D. Data And Source of The Data
According to Lofland as quoted by Moleong (2014: 112) the sources of
data in qualitative research are documents or others, for the additional data
can be words and events. The research data on this research will be collected
in form of information about of teaching narrative text on reading skill at
second year or eighth grade students of MTs Negeri Surakarta II.
The sources of the data in this research include events, informants and
documents.
45
1. Event
The event was in the form of the process of teaching narrative text
on reading skill in the classroom of VIII A1 class of special program
(PK) in MTs Negeri Surakarta II in the 2016/2017 Academic Year.
2. Informant
The researcher took the English teacher of the eighth grade of VIII
A1 of MTs Negeri Surakarta II as the key informant to be interviewed (to
get the information about English teaching activity and to know the
teacher problems).
3. Document
The documents in this research were all the documents concerning
the use of English in teaching narrative text on reading skill activity in
MTs Negeri Surakarta II, such as curriculum, lesson plan, syllabus, and
students’ assessments.
E. The Technique of Colleting Data
Researcher has to know well the procedure of data collection in qualitative
research. According to Cresswell (1994:148) in Bachtiar (2015:46), “The data
collection step involve (a) setting the boundaries for the study, (b) collecting
the information through observations, interviews, documents, and visual
materials, and (c) establishing the protocol for recording information ”. It
means that in data collection, the three steps used to collect the information
are observation, interview, documentation and visual materials, and deciding
the protocol of information record.
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From the assumption above, the technique which researcher used in this
study is as follow:
1. Interview
Interview is a dialogue done by people with certain purposes.
According to Moleong (2007: 186), he states that, interview is done by
two people, each of them plays role as interviewer  that give questions
and another is as person who is given the question then she/he answers it.
Interviews are often very productive source of information for a
participant who wants to verify observations which they have previously
made (Hoppkins, 2008: 110). In others, according to Sugiyono (2011:
137), he state that interview is used to collect the data in which the
researcher wanted to find the problem frost in doing research.
According to Emzir (2012: 39), interview can be divided into
kinds:
a. Close interview, it is kinds of interview that ask questions in
specific answers.
b. Open interview where the researcher asked some questions which
are not limited answer.
c. Close-open interview, it is combination between close and open
interview.
In this study, the data collecting is done by asking some systematic
questions to the informant relates to the study. Of course, the question has
been prepared by interviewer before implementing in the location. This
preparation is by arranging the outline of questions systematically. Then,
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in the location, interviewer can construct the question more to get the
complicated information by researcher himself.
This technique is used by researcher to know the implementation
teaching reading of narrative text, activity of teaching English, the
problems, the problems solving in the implementation of teaching reading
of narrative text, and then the assessment to students in VIII A1 MTs
Negeri Surakarta II, and many others which are related to this study.
2. Observation
Alison et al (1996: 26) says that observation is observing and
recording of events or circumstances in which the writer is presents.
While Johnson and Christensen (2000: 147) define two different types of
observation. First is laboratory observation and the second is naturalistic
observation. Laboratory observation is the observation done in the
laboratory or other setting set up by the researcher. While naturalistic
observation is the observation carried out in the real world. In this study,
the researcher used naturalistic observation. The researcher also did a
class observation.
The researcher conducted the observation in the English class from
January to March 2017. In this research, the researcher did an
observation class about teaching narrative text on reading skill.
3. Documentation
Documentation is constructed from word “document” that means
something either written or film which researcher doesn’t prepare before
or researcher doesn’t take a role (Maleong, 2004: 161).  According to
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Sutopo (2002:69) written documents are sources of research, which are
often having important roles in qualitative research. Further, he explains
that document is used in research because of some reasons: document is
source of research, which is stable, rich and supporting; it is as evidence
to a testing and it has natural characteristics so it is appropriate for
qualitative research.
This technique is used by researcher to support the data collection
from interview and observation. This method is to collect data of the
interview with English teacher, students, the schedule of lesson, the
photograph, and the book material of students’, syllabus, and then the
lesson plan.
F. Techniques of Analyzing Data
The data in this research is analyzed by using descriptive qualitative
approach. In the qualitative research, the researcher used an interactive model
of analyses involving colleting the data, reducing the data, and presenting the
data and also drawing conclusions (Sutopo, 2002: 95). In this research, the
researcher collected the data, reduced and presented it. In reducing data, the
researcher rejected the meaningless data, so she got the important points of
finding. It is followed by presenting the data; it means that the researcher
presented the data systematically and logically, so the meaning of every point
is clear. In the end of collecting the data, the researcher verified the data
based on data reduction and data presentation.
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1. Reducing The Data
In the process of the data reduction, the researcher selected,
focused, simplified, and abstracted the data in the field note. The data
reduction was done during the research activities. In this case, the
researcher reduced the information from the research activities if the data
were unimportant or did not support the data the researcher needed.
2. Presenting the data
Presenting the data means describing the data in the form of
description or narration. As the second component in analyzing the data,
this technique is used in arranging the information, description or
narration to draw the conclusion. By presenting the data, the researcher
considered what she should do; she can analyze or take the other action
based on her understanding.
3. Drawing conclusion
The researcher tends to accumulate and formulate her
interpretations as she goes along. She wants to write up not only what she
saw each day but also her interpretation of those observation.
Diagram 1: Diagram Data Analysis of Interactive Model from Sutopo (2002)
Colleting
the data
Reducing the data
Conclusion
Presenting the data
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G. Trustworthiness of The Data
In analyzing the data, the researcher also needs to analyze the validity of
the data sources to get the valid data. To prove the trustworthiness of the data,
the researcher uses the triangulation the technique. Triangulation technique is
the technique of examining the trustworthiness of the data which uses the
things outside the data in order to examine the data and to be the comparer of
the data (Moleong, 2002: 178).
Patton (1984) states that there are four kinds of triangulation. The first is
the data triangulation or source triangulation, in which the researcher uses
some sources in collecting the data to make validation. The second is
investigator triangulation in which the validation of the data can be examined
by some researchers. The third is methodological triangulation, in which the
researcher can validate the data by using some technique in collecting the
data. Then, the theoretical triangulation is used with more than one theory to
discuss related to the topic of discussion.
In this case, reseacher uses source triangulation and method triangulation.
Source triangulation means to compare and to recheck the validation of
information which is the time and the tool collection is different. In other
word, source triangulation is purposed to campare the data come from the
subject and informant research.
Method triangulation means that in checking the data validation of a
problem, researcher has to compare some method of collecting data
(observasion, interview, and documentation) in order that  the data colection
is in the same  place or portion. After observing the process of the teaching
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narrative text on reading comprehension process, the researcher did cross-
checking by the theories. If there is a different of data validation, researcher
has to find and to look for the causion why the data is different, then
researcher must reconfirm to the subject and informant research.
52
CHAPTER IV
RESEARCH FINDINGS AND DISCUSSION
In this chapter, the researcher is going to explain her research that has been
done in MTs Negeri Surakarta II. The report is divided into two parts; they are
research finding and discussion. Research finding reports the fact that faced by the
researcher and discussion represent the theories from the expert compared with
the fact in the field.
A. Research Finding
In this chapter, the researcher discusses the research findings and the
discussion of the research finding. In order to make the description clearer
and easier to understand the researcher classifies this section into six parts,
namely: objective of teaching reading, method of teaching reading, teaching
and learning activities, materials of teaching reading, problem faced by the
teacher, and problems solving by the teacher. While the discussion here are
the interpretations of the research finding.
1. The Method Used by The Teacher in Teaching Reading
a. The Objective of Teaching Reading
From the interview and observation in the classroom to the eighth
grade students of MTs Negeri Surakarta II, the goal of language
teaching is to develop the communicative competence of the students
in four language skills. The teacher said that the goal of the teaching is
to apply the four skills. One of them is reading.
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Based on the English teaching guideline in the school based
Curriculum, the general objective of the language teaching at the
junior high school is to develop the four language skills. The specific
purpose of the language teaching-learning process at MTs Negeri
Surakarta II is to make the students active in the language class both
in oral and written, and to apply the four language skills.
The teacher said that the goals of teaching reading at MTs Negeri
Surakarta II are to enable the students to read an essay in the Final
Examination or in Indonesian it is called Ujian Akhir Nasional(UAN)
so the teacher prepared the students as soon as possible, it is hoped
that the students would understand the content of the essay, so they
could pass the National Examination. Besided, the students would
have good basic English before they continue their study to the next
level.
b. The Method Used by The Teacher in Teaching Reading
Based on the interview, the teacher combined of many methods in
teaching-learning process of reading narrative text such as:Audio
Lingual Method(ALM), Grammar Translation Method (GTM), and
Communicative Language Teaching (CLT)using discussion technique.
The teacher said in conversation between the researcher and the
teacher:
Researcher : “Metode-metode apa saja yang Ibu
gunakan dalam mengajar Reading Narrative
Text?”
Mrs. Sunarni S.Pd : “Metode-metodenya saya gabungkan dik
seperti metode ilmiah yaitu Audiolingual
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Method (ALM), Grammar Translation
Method (GTM), dan Communicative
Language Teaching (CLT), saya memakai
teknik mengajar discussion dik.”
(See Appendix 3, Interview with teacher on
February 2, 2017)
Audio Lingual Method is a technique of foreign language
instruction that emphasizes audiolingual skills over reading and
writing and is characterized by extensive use of pattern practice.Here
the teacher gives an instruction to the students to repeat after the
teacher. It is improving the students’ ability in their audiolingual skill,
because the students must listen carefully to the teacher in order to
follow to the teacher. It is improving the students’ ability in listening
and speaking.
Grammar Translation Method is a method of foreign or second
language teaching which uses translation and grammar as the main
teaching and learning activities.The teacher gives an instruction to the
students to translate the text. It is improving the students’ ability in
their grammar mastery, the students can used their dictionary to find
the meaning of the words that they do not know.
Communicative Language Teaching is to develop communicative
competence. Language learning not merely acquiring the knowledge
of the grammatical rules but also the ability to use language to
communicate.The teacher gives an intruction to the students to discuss
about the moral value that can be find on the text. The students read
the result of the discussion in front of the class. It is improving the
student’s ability in their communicative skill.
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c. Teaching and Learning Activities in Reading Class
Based on the observation and the data found from the lesson plan
and interview with the teacher, the teaching and learning activities in
reading narrative text in the VIII A1 class(Program Khusus) of MTs
Negeri Surakarta II were divided into three steps, those were opening,
main activities, and closing. The researcher conducted observation in
three times with the following results:
1) The First Observation (February 7, 2017)
Setting : In the class VIII A1 (Program Khusus)
Time : 10.40-12.00
Informant : Mrs.Sunarni, S.Pd. (English Teacher)
Objective : To know the condition on teaching reading of
narrative text of MTs Negeri Surakarta II
The first was opening. Mrs. Sunarni, S.Pd entered in the
class and opened the meeting by saying basmallah together. The
teacher check student’s attendance and gives introduction a
material of narrative text.
The second was main activities. The teacher combined
three methods between Audiolingual Method, Grammar
Translation Method, and Communicative Language Teaching.
Audio Lingual Method is a technique of foreign language
instruction that emphasizes audiolingual skills over reading and
writing and is characterized by extensive use of pattern practice.
For example the teacher said:
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“OK students, open your textbook on page 243 the title “Why
are Cicadas Silent in Winter?”, I will read the sentence by
sentence. Listen carefully and repeat after me .”
(See Appendix 7)
For example:
Teacher : The first paragraph,In the old days, ants and
cicadas were friends. Now repeat it!
Students : In the old days, ants and cicadas were
friends.(they repeat together)
Teacher : They were very different.
Students : They were very different.
Teacher : The ants were hardworking, but the cicadas were
lazy.
Students : The ants were hardworking, but the cicadas were
lazy.
Teacher : And then the second paragraph, In the summer,
the ant families were very busy.
Students : In the summer, the ant families were very busy.
Teacher : They knew that in the winter they would have to
stay in their anthill.
Students : They knew that in the winter they would have to
stay in their anthill.
Teacher : They wanted to have enough food for the whole
winter.
Students : They wanted to have enough food for the whole
winter.
Teacher : While the ants worked hard, the cicadas didn’t do
anything.
Students : While the ants worked hard, the cicadas didn’t do
anything.
Teacher : They sang and danced all day.
Students : They sang and danced all day.
Teacher : When they were hungry, they could fly to the farm
and get something to eat.
Students : When they were hungry, they could fly to the farm
and get something to eat.
Teacher : For the next paragraph you can read by yourself.
Students : Yes mom.
Here the teacher gives an instruction to the students to
repeat after the teacher. It is improving the students’ ability in their
audiolingual skill, because the students must listen carefully to the
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teacher in order to follow to the teacher. It is improving the
students’ ability in listening and speaking.
The teacher asked the students to translate the text above.
The teacher using Grammar Translation Method. Grammar
Translation Method is a method of foreign or second language
teaching which uses translation and grammar as the main teaching
and learning activities.
For example the teacher said:
“OK students, now, translate text above on page 243 the
title “Why are Cicadas Silent in Winter?”,and then answer
the question on the activity 3.”(See Appendix 7)
The teacher gives an instruction to the students to translate
the text. It is improving the students’ ability in their grammar
mastery, the students can used their dictionary to find the meaning
of the words that they do not know.
The teacher asked the students to explain the moral value
based on the text above. The teacher using Communicative
Language Teaching Method. Communicative Language Teaching
is to develop communicative competence. Language learning not
merely acquiring the knowledge of the grammatical rules but also
the ability to use language to communicate.
The teacher gives an intruction to the students to discuss
about the moral value that can be find on the text. The students read
the result of the discuss in front of the class. It is improving the
student’s ability in their communicative skill.
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For example the teacher said:
Teacher : “Oke students, now, find the moral value of the
text.”
Students : “Don’t be lazy if you don’t want suffering”
(Syafira Audina Zahra)”
Students : “You have to work hard if you want success”
(Nasywa Anindia Puspita)”
The last step was closing. The teacher said to the students
“It’s time to stop the lesson today” and the teacher gives a closing
greeting and saying Hamdallah together “See you” and the students
answered “See you mom.”
2) The Second Observation ( February 16, 2017)
Setting : In the class VIII A1 (Program Khusus)
Time : 12.30-13.50
Informant : Mrs.Sunarni, S.Pd. (English Teacher)
Objective : To know reading teaching-learning process of
narrative text of MTs Negeri Surakarta II
The first was opening. Mrs. Sunarni, S.Pd entered in the
class while waiting the students prepared, the teacher opened the
laptop and used LCD to the students presentation. The teacher
opened the meeting by saying basmallah together. The teacher
check student’s attendance and gives introduction a material of
narrative text.
The second was main activities. The teacher gives the
group task from the other references. The teacher asked students to
create 8 groups. To manage the time, the teacher asked students to
count from 1 until 8. Each group contains of 3 people. The teacher
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instructs the students to reverse their seat to facing backward. The
teacher made it, to simply the students to interact with all members
of the group. The teacher gives the material to each group. The
teacher asked the students to discuss the material and then the
teacher asked the each group to present their work in front of the
class.
The teacher asked the first group to present the result of
group task in front of the class by reading their work. The first
group entitled “The Grasshopper and The Ants”( See Appendix 7)
the teacher asked the first group had to read until finishedand
interpret again into English language or Indonesian language. The
teacher asked the other group gives the feedback to the first group
and then the teacher reads the questions in the slide to the first
group. The first group answered from the teacher questions until
finished. The teacher asked the other group to gives applause to the
first group.
The teacher asked the second group to present the result of
group task in front of the class by reading their work.The second
group entitled “Ali Baba”( See Appendix 7) the teacher asked the
second group had to read until finished and interpret again into
English language or Indonesian language. The teacher asked the
other group gives the feedback to the second group and then the
teacher reads the questions in the slide to the second group. The
second group answered from the teacher questions until finished.
60
The teacher asked the other group to gives applause to the second
group.
The teacher asked the third group to present the result of
group task in front of the class by reading their work.The third
group entitled “Golden Eggs”( See Appendix 7) the teacher asked
the third group had to read to finish the text first and interpret again
into English language or Indonesian language. The teacher asked
the other group gives the feedback to the third group and then the
teacher reads the questions in the slide to the third group. The third
group answered from the teacher questions until finished. The
teacher asked the other group to gives applause to the third group.
The teacher asked to all the member of group discussion to
submit of the discussion task result. The teacher said thatshe felt
three of group areenough because the time was not enough to
present all of the group.
The last step was closing. The teacher said to students “OK
that’s all for today” and the teacher asked the students to study hard
at home because the next meeting the students will face the final
examination of reading narrative text. And the teacher gives a
closing greeting “Before going home, let’s pray first” and saying
Hamdallah together “See you” and the students answered “See you
mom.”
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The teacher using Communicative Language Teaching method
with task group discussion. The teacher said in conversation between
the researcher and the teacher:
Researcher : “Iya Ibu dan untuk tugas kelompok
(discussion) yang di presentasikan
didepan kelas itu termasuk dari metode apa
dan tujuannya untuk apa Bu?”
Mrs. Sunarni S.Pd : “Yang tugas kelompok (discussion) itu
menggunakan metode Communicative
Language Teaching Dik karena didalam
Reading Narrative Text tujuannya untuk
mengetahui ide gagasan dan  ketrampilan
membaca siswa yaitu siswa menceritakan
kembali, memahami isi cerita tersebut dan
menyimpulkan isi cerita dari bacaan
masing-masing kelompok. Seperti contoh
dari kelompok pertama yaitu The
Grasshopper and The Ants, kelompok
mereka maju di depan kelas menceritakan
kembali bacaan tersebut dan kemudian
menjawab soal yang sudah saya sediakan.
Saya juga menampilkan slide dari bacaan
The Grasshopper and The Ants beserta
soalnya supaya kelompok yang lain memberi
feedback atau masukan kepada kelompok
yang presentasi didepan kelas.”
(See Appendix 3, Interview with teacher on
March 10, 2017)
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3) The Third Observation ( February 23, 2017)
Setting : In the class VIII A1 (Program Khusus)
Time : 12.30-13.50
Informant : Mrs.Sunarni, S.Pd. (English Teacher)
Objective : To know Evaluation Final Test process reading of
narrative text of MTs Negeri Surakarta II
The first was opening. Mrs. Sunarni, S.Pd entered in the
class and she brings the paper of final test of reading narrative text,
the teacher opened the meeting by saying basmallah together. The
teacher check student’s attendance and gives introduction the way
of evaluation final test process of narrative text.
The second was main activities. Before final test was
started the teacher asked the students entered all of the English
book except stationery. The teacher shared the worksheet to the
student and she remembers the student to write Name, Grade,and
Number. The teacher asked the student to start doing the final test
and she gives time until finish lesson.
The teacher arround in the class when the student does the
worksheet. There are many students didn’t know the meaning of
the difficult word and the students asked the teacher to explain it.
The teacher answered it. The teacher always gives motivation to
the studentso that can do it. The teacher remember the student that
the time will be finished. The teacher asked the student to bring
gather of the worksheet.
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The last step was closing. The teacher said to students “It’s
time to stop the lesson today.” And the teacher gives a closing
greeting “Before going home, let’s pray first” and saying
Hamdallah together “See you” and the students answered “See you
mom.”
d. Materials for Teaching Reading
The material should be appropiate with the syllabus. The teacher
uses the book material of student from Nur Zaida (Bright : An English
Course for Junior High School Students, Erlangga) and the other
reference from the teacher. It  must be able to develop the students’
competence and knowledge. The materials should help the students
understand the lesson easily. The role of the material reflects the
dicision concerning with the primary goal of the material. The
material can facilitate the ability to express the ideas, feeling, and
opinion.
In MTs Negeri Surakarta II the material for teaching reading is the
Narrative text. A Narrative text tells a story, it is mainly used to
entertain and its social function is to tell stories or past events, and
entertain the reader. The text supports the students to improve their
abilities in learning English. Beside this text, they are also given a
worksheet and they have to bring dictionary in every meeting. This is
meant to the process of teaching and learning run well.
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2. The Problem Faced by the Teacher
Based on observations and interview in the implementation of
teaching reading of narrative text, There were some problems in teaching
and learning process. It also occurs in teaching reading in this school. The
following are some problems faced by the Teacher:
a. The teacher finds difficulties in managing the students in the class
Not all the students pay attention to the teacher when the teacher
reads the text or explains the materials in front of the class. Some
students participated actively and the others were noisy. For example,
when the teacher explains the material to the students, they are chatting
and gossiping each other. It disturbed their friends.
Researcher :”Masalah apa yang dihadapi Ibu dalam proses
belajar mengajar?”
Teacher :”Sulit mengatur murid didalam kelas, kadang
mereka ribut, dll pada saat proses belajar
berlangsung.”(See Appendix 3, Interview with
teacher on February 2, 2017)
b. The Students have low motivation in teaching-learning English
Sometimes the students have good mood to study, but sometimes
they are lazy to study. For example, when the teacher gave difficult
material to the students, they didn’t pay attention to the teacher’s
explanation. It was done by the students because they were not
interested in the material. On the way around, if the teacher gave the
interesting material, they studied the lesson enthusiastically. Most of the
students are not confident with their ability.
The teacher said in coversation between the researcher and the
teacher:
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“...Sepertinya motivasi untuk belajar murid-murid saya itu
tergantung pada materi. Jika materinya agak sulit motivasi mereka
untuk belajar sangat rendah, dan sebaliknya.”(See Appendix 3,
Interview with teacher on February 2, 2017)
c. Each student has different capability in receiving the material
Some of them could learn the material and others learned it slowly.
This situation makes the teaching-learning process doesn’t run well. For
example, when the teacher explained material to the students, some of
the slow learners didn’t understand what the material she has explained.
The rest of the students understood it well. If the slow learners don’t
ask the teacher about their difficulties, the teacher does not know that
they still don’t understand. Consequently the teacher should recognize
her students well and know their capability with giving much attention
rather than the general students.
The teacher said in conversation between the researcher and the
teacher:
“....murid mempunyai kemampuan yang berbeda-beda. Ada yang
cepat dan ada yang lambat menerima pelajaran. Itu akan
menghambat dalam proses belajar mengajar.”
“... The students have different capability. There are fast and slow
in receiving the material. It makes the teaching-learning process
doesn’t run well.”(See Appendix 3, Interview with teacher on
February 2, 2017)
The researcher also asked to the students:
Researcher : “Apa yang kalian rasakan dalam pelajaran
bahasa Inggris?”
Students : “sangat susah Bu”
But some students answered : “suka Bu”
(See Appendix 3, Interview with students on February 2, 2017)
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d. The teacher unfinished of the material
The English schedule in this class is 4x45 minutes a week. This
time is used to teach all language skills, namely: reading, writing,
listening, and speaking. So the time is not enough for all the language
skills. Moreover the numbers of the students make the teacher more
difficult to manage the time. For example, when the teacher asked the
students to present their work in front of the class, not all students could
present their work because of the limited time.
The teacher said in conversation between the researcher and the
teacher:
Researcher : “Bagaimana dengan waktunya Ibu?”
Teacher : “Waktu juga sangat penting dik  dan saya
sebenarnya membutuhkan waktu lebih untuk
mengajar. Saya mengajar hanya 4x45 menit
perminggu untuk satu kelas dan harus mengajarkan
keempat skill dasar dalam bahasa Inggris seperti
Reading, Writing, Listening, dan speaking.
(See Appendix 3, Interview with teacher on
February 2, 2017)
e. The Problems Solving by The Teacher
In this research, the researcher also presents the ways implemented
by the teacher to overcome the problems in teaching reading. There are
some problems solving by the teacher in teaching reading. They are as
follows:
1) The teacher’s strategies in managing the class. The students were
noisy. So the teacher walked around the class in order that the
students listened to the explanation seriously. The teacher pointed
the students who do not pay attention to the teacher’s explanation
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and the teacher gives question about the material. The students
must read in order to answer the question. So they listen to the
teacher carefully and pay attention to the teacher.
Researcher :”Bagaimana cara Ibu mengatasi masalah-
masalah tersebut?”
Teacher : “Saya biasanya berjalan-jalan agar murid
mendengarkan materi yang saya berikan
dan saya tunjuk murid yang tidak
memperhatikan untuk menjawab pertanyaan
mengenai materi,”(See Appendix 3,
Interview with teacher on February 2, 2017)
2) The teacher needs more energy to motivate the students in learning
English. It is  solved by creating good relationship between the
teacher and the students. Sometimes the students feel bored with
the material. The teacher has to be more creative. The teacher can
bring a picture or other things when she explains the material. The
teacher also can give games, song, or watch a movie in the
classroom.
The teacher said:
“...Saya juga dituntut untuk lebih kreatif dik karena
biasanya motivasi siswa untu belajar sangat rendah.
Kadang saya membawa gambar, membuat permainan yang
berkaitan dengan materi, kadang saya memutar lagu atau
film asing agar siswa tidak bosan.”
(See Appendix 3, Interview with teacher on February 2,
2017)
3) Four ways to overcome the students’ different capability. The
teacher could explain the material until the students understand.
Then, she gives chance to the students to ask about the material that
they do not understand yet. The teacher asked the students to write
the difficult words and find the meaning. The teacher also gives
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some exercises to know how far the students understand the
explanation of the material.
Researcher :”Bagaimana cara Ibu mengatasi masalah
dengan kemampuan siswa yang berbeda-
beda?”
Teacher : “Saya harus menjelaskan mater isampai
mereka mudeng (mengerti) Dik. Kemudian
saya member kesempatan mereka bertanya
jika ada yang tidak dimengerti.”
(See Appendix 3, Interview with teacher on
February 2, 2017)
4) The teacher needs more time to teach English especially in teaching
reading, because the teacher does not only explain the material but
also reads the text then the students repeat after her. So, the teacher
must replace the lost time in the past meeting to explain the
unfinished material in the next meeting.
The teacher said:
“... Untuk masalah waktu sendiri saya harus mengganti
waktu yang hilang dipertemuan sebelumnya untuk
menjelaskan kembali pada pertemuan selanjutnya.”
(See Appendix 3, Interview with teacher on February 2,
2017)
B. Discussion
The objective of teaching reading of MTs Negeri Surakarta II is to
improve the reading competence of the students. English is one of the
subjects examined of MTs Negeri Surakarta II. The students are prepared to
face the final examination as soon as posible. It is hoped that the students will
comprehend the content of the essay. The students would have good basic
English before they continue their study to the nineth grade. It is hoped that
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students will have better ability when they continue their study to the next
level especially in English.
In MTs Negeri Surakarta II, the material for teaching reading is using
narrative text. A Narrative text tells a story, it is mainly used to entertain and
its social function is to tell stories or past events, and entertain the reader. The
text supports the students to improve their abilities in learning English.
Beside this text, they are also given a worksheet and they have to bring
dictionary in every meeting. This is meant to the process of teaching and
learning run well. Because narrative text demands the students to be active in
order to follow the material given by the teacher, for example students look
for the meaning in dictionary or ask the teacher the words that they do not
know.
Based on the research finding above, the researcher concludes that the
method used by the teacher in teaching reading narrative text is ALM,GTM,
and CLT. ALM is a technique of foreign language instruction that emphasizes
audio-lingual skills over reading and writing and is characterized by extensive
use of pattern practice. GTM is a method of foreign or second language
teaching which uses translation and grammar as the main teaching and
learning activities.CLT there are two types of Communicative Language
Teaching are one with linguistics approach and the other with psychological
or pedagogical approach. Within linguistic approach, Communicative
Language Teaching is a modification of Audio Lingual Method. The ground
of this approach is structural but the general contents of the materials have
been modified to cover semantics, sociolinguistics, and pragmatics. On the
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contrary, within the psychological or pedagogical approach, Communicative
Language Teaching focuses more on the content than on the form of
language. The techniques in teaching reading are listening, repetition, and
translation. The aims of listening are the students can understand the content
of the text. The teacher doesn’t only pay attention to the final product of the
student’s work, but also how to make the students comprehend the essay. She
involves the students to take part actively in the teching-learning process. By
applying those methods, the teacher hoped the students can accept the
materials easier because the teacher introduces the materials that will be
explained. Those methods also require the teacher accompanies the students
in teaching and learning activities. It will be more effective if seen from the
students that they are still at the eighth grade of Junior High School.
The process of teaching reading narrative text at the eighth grade in MTs
Negeri Surakarta II using listening, repetition and translation technique make
the students active in class. Before the teacher asks the students to read the
text one by one, she reads the text first and then the students repeat after her
together. It aims that the students know how to pronounce the words
correctly. It can also improve the student’s listening skill. The teacher also
asks the students to write new and difficult words and then find the meaning.
It can increase their vocabulary. The teacher asks the students to translate the
text. It aims that the students know the content of the text. It’s also that the
students can answer the question based on the text. The teacher gives
interesting topic to the students, so they are interested in learning and reading
the text.
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As the researcher does the research, the teacher faced some problems
during the teaching learning process. The problems faced by the teacher in
teaching learning process are: the teacher find difficulties in managing the
students in the class, it because the students make noisy when the lesson run;
The students have low motivation, sometimes they has good mood, but
sometimes they are lazy to study; Each students has different capability in
receiving the material; and the teacher unfinished of the material, because the
teacher does not only explain the material but also gives some exercises. So,
the teacher needs good preparation to the teaching reading so that the
teaching learning process can run well. If the problems above cannot be
solved, the teaching and learning activities cannot run well and students do
not understand the material explained, it will cause the bad impact to the
student’s ability especially English.
The teacher has some the problems solving, that are: the teacher walk
around the class in order to the students listen to the explanation seriously and
give some question; the teacher needs more energy to motivate the students in
learning; the teacher should explained the material until the students
understand and then give some exercise; and the teacher needs more time to
teach English especially teaching reading, because the teacher not only
explains the material but also she reads the text then the students repeat after
her. That way will make students interested in the teacher and the students
will follow and understand to the material explained. So, it will enrich the
student’s ability in English.
72
CHAPTER V
CONCLUSION AND SUGGESTION
This chapter presents the conclusion of the research that has been done in
MTs Negeri Surakarta II. It also presents the suggestion for the teachers, the
students, and the other researcher.
A. Conclusion
Having analyzed the result of the research findings of the implementing in
teaching reading of narrative text at the eighth grade student of MTs Negeri
Surakarta II, the researcher could make some conclusions. The conclusions
answer of the research problems. The following are the explanation of the
conclusion:
1. The teacher combined of many methods in teaching-learning
process of reading narrative text such as: Audio Lingual Method
(ALM), Grammar Translation Method (GTM), and
Communicative Language Teaching (CLT) using discussion
technique. The teacher gave the opportunity for the students to give
opinion and motivation. The students could be fun in teaching
learning process and they were not bored when learning English.
2. The implementation of teaching reading of Narrative Text, There
were some problems in teaching and learning process. The
problems faced by the Teacher are;
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a. The teacher finds difficulties in managing the students in
the class,
b. The students have low motivation in learning English,
c. Each student has different capability in receiving the
material,
d. The teacher has limited time in teaching English.
3. The researcher also presents the ways implemented by the teacher
to overcome the problems in teaching reading. There are some
problems solving by the teacher in teaching reading. They are as
follows;
a. The teacher walks around the class in order that the
students listen to the explanation seriously,
b. Give motivation by creating good relationship between the
teacher and students,
c. The teacher should explain the material and gives a chance
to the students to ask about the material that they do not
understand yet,
d. The teacher changes the loss time in the past meeting to
explain the unfinished material in the next meeting.
B. Suggestion
The researcher has some suggestion for the teacher, students, and other
researcher. The suggestions are as follow:
1. For the teachers of Class VIII A1
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a. The teachers should make the Reading class to be more interesting with
the new method. So, the students can’t be bored in teaching-learning
process.
b. The Teachers should conduct the study not only in the class, but also in
the laboratory or in a certain place their English.
c. The teacher gave reward for the student actively.
2. For the students
a. The students must prepare theirself first before they join the learning
process.
b. The students have to do more self-confidence when they speak in front of
the class.
3. For the other Researcher
The researcher realized that this research paper was not perfect yet. There
were still many weaknesses dealing with the theory or technique because of
the limited skill of the researcher. She also understood that this research
paper only gave a little contribution in implementation teaching reading of
narrative text.
For those who were interested in doing research should be able to do the
research deeply. The research would be beneficial for the development of
education especially in teaching English. The researcher hoped that this
study might be useful as a reference.
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